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This teaching scenario aims to present:

1. How oral histories were used to challenge and change
stereotypes about Jewish people existing even today in
Thessaloniki, a town in northern Greece where before the
WWII and Holocaust 50.000 Jewish people lived.

2. How the school history can be used to approach the
history of World War II.

The particular school was a school of Jewish community. It
was closed because of the Holocaust.

3. How 11-12 years old students can be engaged in the 
historical research as co-researchers. 

4. How students can use oral histories critically. 

5. How we can reconstruct and interpret the historical 
context of World War II in creative ways. 



The research process aimed pupils to:

a. Discern and understand different aspects of the Holocaust 
and Nazi Occupation during Second World War .

b. Reconsider, doubt and transform their own perceptions of 
Jewish people (Tannen, 1998) and their meaning schemes 
and habits of mind of the “other”.

c. Agree to common ideas, attitudes, values, actions

d. Reveal “covered narratives” concerning 
discrimination and hidden codes in the society during 
1941-1945 .



Action Research 
and Oral History  

Research 
People centered 

research

The reflective impact 
of hidden aspects of 

the past

Reinforcing critical 
thinking and 

reflection

Relation 
to social action in the 

present 

Transformative impact of 
historical events on different 

social groups



We created an autobiographical 
storytelling Lab

Grandparents of students
participated 



11 year old pupils from 
different cultural 

backgrounds had often 
quarrels about their 

identity

11 years old  pupils
undertook to organize 

the school celebration for the 
liberation of Greece from Nazi 

occupiers during the Second World 
War.

We interviewed people who lived 
during the War period too.

School year 2017-2018
in Thessaloniki

(northern Greece)



Oral History

Addresses issues that 
might be sensitive or 

controversial.

Focuses on people’s 
experience and 

acknowledges their personal 
stories and emotions.

Gives voice to people who 
were forgotten or hidden in 
the written, official history.

Supports different 
perspectives and 
interpretations .

Creates new sources. 

Brings history to the 
community and it makes 

it known and familiar.



Oral History

promotes democratic values 

critical knowledge and 
understanding of the 

self and the world

empathy

respect of otherness

valuing cultural diversity 

valuing justice
valuing human 

dignity



Oral History

promotes important 
historical skills

acknowledging the  
multiple aspects and 

truths of the past

understanding individual 
hopes, beliefs, motives 

and decisions.
verifying and analyzing 

their findings

identifying and describing  
changes, causes and 

consequences in the past 

understanding the 
context which shapes 

people’s lives and 
actions 



Oral History

constitutes a critical reflective 
research and learning process

supports critical 
understanding of 

ourselves 

broadens our meaning 
schemes, our habits of 

the mind 

encourages pupils to 
discover and create 
historical knowledge

transforms stereotypes, 
attitudes and values 

promotes pupils’ 
participation as equal 

researchers



CREATIVITY is related to skills such as
intuitive thinking
imagination
visualizing ideas
making new suppositions
sensitivity to problematic   
situations 
analytical thinking, 
constructing and presenting  

knowledge in new combinations
(Baer, 2011 ∙Davies, 2013)

the process to construct new 
and useful forms.

(Amabile, 2006)

the ability 

to examine issues in 
different and innovative 

ways and express 
alternative ideas

(Daniels, 2013)



when 

• predetermined 
paths in learning 
process are 
followed.

• one source (a 
textbook) or a few 
are used.

• a single version of 
the past is pursued.   

Creativity is restricted 

when pupils are fostered to 

• make alternative 
suppositions.

• follow alternative paths or 
differentiate the conditions 
or means in order to achieve 
a target. 

• represent people, objects 
and situations in different 
ways.

• use different means or 
common means in different 
and unusual ways. 

Creativity is promoted 



The Four C 
model for the 
evaluation of 

creativity 

relates creativity
to the experiences of 

transformative 
learning, which are 

personally meaningful 
interpretations of 

experiences, actions, 
and insights

Daniels, 2013 ∙ Carson, 2010



a. Critical reflection on sources, the nature and the consequences of 
our perceptions or of other people ‘s perceptions.  

b. Critical understanding of our self and the world around us as a 
result of interaction and interchange.

c. Communicative learning through our participation in a dialectic 
learning process.

d. Undertaking action as a result of our new, transformed/changed 
perceptions, decisions and choices.

e. Social orientation of the learning process in order to
provoke/initiate thought and change stereotypes, practices, 
customs, structures in society.

The process of transformative learning 
includes:



Reflection 

looking back into 
our perceptions, 

values and 
attitudes. a. on particular attitudes and 

views about  i.e. Jewish people.

b. of the whole way we 
think and act



Transformation of 
our meaning 

schemes

because of an important 
event or a crisis in our life. 

as a result of a dialectic 
learning process and 

critical understanding. 

Gradually 
increasing 

Unexpected

According to Paul 
Thomson (2008:101) an 
oral history program is a 

very slow, deliberate 
process of dialogue, 

interaction, negotiation of 
roles and relations, 

reflection.



Transformation is the result of procedures and 
conditions such as:

Α 

A dilemma

Mezirow
names the 

situation which 
rouses reflection 

as a 
“disorienting 

dilemma”.

Β

 Discerning the 
motives or the 

reasons of 
negative 

perceptions.

C

 undertaking a 
new role which 

allows to examine 
a situation from a 

different 
scope/view.

D

Empathy in order 
to discern all the 

possible causes or 
motives and make 

alternative 
interpretations



Critical thinking and transformative learning

were facilitated through methods and practices which promoted 
critical reflection such as

• Making questionnaires for the interviews
• Recollection of each narration and writing abstracts.
• Comparing different testimonies (oral, written, tangible).
• Keeping in groups diaries.  
• Creating an informant’s autobiographical line with crucial events during     
     his/her life.
• Creating concepts/semantic maps.
• Creating informant’s portraits.
• Creating reminiscence boxes.
• Writing letters and poems.



Dialogue is main element of transformative learning process and an 
integral part of oral history

• Not the type of dialogue which is common to our culture of claims

• It can question our own attitudes, values, meaning schemes, habits of 
mind that stand as obstacles to alternative or different interpretations 
and approaches. 



The research process aimed pupils to:

a. Discern and understand different aspects of the Holocaust 
and Nazi Occupation during Second World War .

b. Reconsider, doubt and transform their own perceptions of 
Jewish people (Tannen, 1998) and their meaning schemes 
and habits of mind of the “other”.

c. Agree to common ideas, attitudes, values, actions

d. Reveal “covered narratives” concerning 
discrimination and hidden codes in the society during 
1941-1945 .



Action Research 
and Oral History  

Research 
People centered 

research

The reflective impact 
of hidden aspects of 

the past

Reinforcing critical 
thinking and 

reflection

Relation 
to social action in the 

present 

Transformative impact of 
historical events on different 

social groups



PHASE A1
Defying the problem 

Diminishing 
comments 

Superficial 
knowledge of 

the other

Feeling of 
superiority 

because of the 
argument of 

homogeneity in 
the area.



Β΄ΦΑΣΗ 
Συνδιαμορφωτόχ

οι 
του

εκπαιδευτικού 
προγράμματος 

«Εργαστήρι 
αυτοβιογραφικής 

αφήγησης»

d. Approaching the other

e. Empathy

g. Reflecting thinking

c. Valuing multiple perspectives of the 
past

f. Using oral histories as sources (comparing to 
other) 

a. Cooperation,  belonging 
to a team 

b. Development of self-confidence 

PHASE A-2
Making decisions 

about the aims of the 
research 



B PHASE
Collecting oral 

histories

Challenging the 
impression of 

homogeneity in the 
area

Α questionnaire for the interviews



“This school was different. The first pupils 
were Jewish and were sent to Auschwitz. 

Pupils’ 
abstracts of 

the oral 
testimonies 

Nazis transferred them to Concentration camps in 
Auschwitz. 

My friend Petros was transferred too. 
I didn’t see him again.



We discovered the school principal’s 
diary which included important 

historical information



Students found the school-
students list in the school 

archive and names of pupils 
who lost their lives.



The names of Jewish pupils in the 
archival book

School years  1939-1940 and 1943-1944



                          

Their school attendance was interrupted on 18th March 
1943. They didn’t come back again. They were 

transferred to the camps in Poland.  



Research in the local library



9ο 
Δ.Σ.Θεσσαλονίκης

Δελφών 35

Ιπποκράτειο 
Νοσοκομείο

We used maps to acknowledge and compare
the district where the Jewish school was.



We created  a memory box about the 
concentration camb



We created the train which transferred Jewish 
people to the Nazis’ camp.



We collected photos of the area and make comparisons among 
the past and the present. 

Hospital Hirs (the contemporary 
name Ippokrateio)



We created story maps combining important 
building and extracts of narratives.



B PHASE
2nd part

The construction of the 
“other”



Victoria, a hidden Jewish child during WWII said:
“Ι was afraid when I listened to any sound which was 
different from the voices of people who were hiding 

me”. 



Τhe school became a command post of Nazi .
My house was just opposite to the school. 
My mother didn’t want me to look through the window. 



Τhe school



Our visit at local Jewish Museum
The David’s star  was used for 

stigmatization

The stars were made from 
beewax.



We discussed the consequences of 
the antisemitic propaganda in 

Germany

“Germans don’t buy from Jewish”

Α sign at a shop , 
Thessaloniki - Greece, 21st April 

1941

“Jewish are unwanted” 

Source: Encyclopedia of Holocaust
http://guitynovin.blogspot.gr/2010/05/chapter
-29-propaganda-posters.html

http://guitynovin.blogspot.gr/2010/05/chapter-29-propaganda-posters.html
http://guitynovin.blogspot.gr/2010/05/chapter-29-propaganda-posters.html


The construction of the “other” – Posters of Nazi propaganda against Jewish 
people

Πηγή: Guity-Novin’s A history of 
Graphic Design- Aφίσες 
προπαγάνδας- http://guity-
novin.blogspot.gr/2010/05/cha
pter-29-propaganda-
posters.html

A pupil say: Jewish are 
presented ugly with 

dark skin, big face and 
malice eyes and evil.



A pupil said: “They chose these photos to ascertain 
that Jewish people were bad. ”



Nazi selected photos of Jewish people who were standing for hours under the sun exhausted. 



At the same time the identity of German people was created as 
opposite to Jewish people. 

Πηγή: https://www.mahj.org/fr/decouvrir-
collections-betsalel/wenn-juden-lachen-36222

Πηγή: http://guity-
novin.blogspot.gr/2010/05/chapter-29-
propaganda-posters.html



“Jewish people 
are presented to 

be interested only 
in money”, (Girl, 

11 years old)

Πηγή: Guity-Novin’s A history of 
Graphic Design- Aφίσες 
προπαγάνδας- http://guity-
novin.blogspot.gr/2010/05/cha
pter-29-propaganda-
posters.html



According to the school archive most of Jewish 
parents were poor and handcraft men.



We discussed a letter from 
a child’s grandma who lived 

during the period of Nazi 
Occupation



A reminiscence kit 
of a girl’s 

grandmother



Our reminiscence kits devoted to the 
Holocaust victims, Thessaloniki 2017



Writing poems 21st March World Day of 
Poetry and Against Discriminations

Poem 1

Who is the other?
Is a foreigner or a 
friend?
We must know him,
hold his hand and bring 
him to our company, 
to the friendship
and together discover a 
star. 

Poem 2

Small or Big,

I or the “other” 

Alone in a camp
Fear, pain,

Without joy and playing

It could be better to be
together.

To be friends.
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